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Note: This is an updated version of a paper published in Conference 
Proceedings in the fall of 2008 for the conference entitled Cooperative 
Learning in Multicultural Societies: Critical Reflections hosted by the 
International Association for Intercultural Education (IAIE), the International 
Association for the Study of Cooperation in Education (IASCE), the University 
of Torino (Italy) and CESEDI from January 19-22, 2008  in Torino, Italy. The 
original title of the paper was “Overcoming Bully Mentality through 
Cooperative Learning: Training Teachers, Transforming Schools, Building 
Healthy, Peaceful Communities”.
Abstract
Lack of respect for the dignity and integrity of others is at the very heart of 
intolerance (Reardon, 1997) and what can be termed “bully mentality”. Bully 
mentality is pervasive and manifests on many levels from international relations 
(marginalization and injustice, economic sanctions, “pre-emptive” war, terror), to 
national relations (moral exclusion, persecution, torture, ethnic violence, 
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environmental destruction), to interpersonal relations (verbal, physical, and 
psychological violence in school and in the home), to intrapersonal (self-
destructive behaviors). The impact of bullying causes harm to both perpetrators 
and victims and is responsible for behavioral and emotional difficulties, long-
term negative outcomes, and violence. Urgent action is called for to relieve the 
suffering and set those involved on a path to reconciliation and peace. Education 
has a vital role to play and teachers must be intentionally trained to teach and 
ACT for tolerance, caring, cooperation,  and justice.
This paper will touch briefly upon the need for teacher training inititiatives, 
curricula, and materials which 
• aim to overcome “bully mentality”, intolerance, and all forms of social 
injustice
• recognize that cooperative learning increases the liklihood for caring, 
empathy, and other prosocial behaviors and that teachers need to 
experience before they can teach
• nurture the attributes of authentic and effective teachers of peace, 
tolerance, and social justice
• recognize that it is the teacher’s personal and professional capacities, 
values, attitudes, knowledge and skills that determine the climate and the 
results of what happens in the classroom
• focus on the personal development and personal transformation of both 
young and seasoned professionals urging reflection on their teaching 
practice, language (words, tone etc.) and communication skills, behavior, 
ideas and attitudes, feelings, needs,  etc… 
• recognize the need to educate for holism, connection, and cooperation  
• return the teacher to the very heart of the educational process as facilitator 
and guide 
• recognize the role that the teacher plays as agent for social change and 
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educator for socially constructive purposes
• recognize the realities of global interdependence, common human needs, 
and common responsibility for nonviolent and socially just futures.
☯
Transforming education is what I want to talk about. Globally, the priorities of 
education too often seem antithetical to the goal of making our world a better, 
more nonviolent, peaceful, cooperative place. 
P ract it ioners and resea rchers have put  for th plans,  bluepr ints,  and 
recommendations for transforming education and creating a less destructive, 
caring, cooperative global culture but governments are not listening, ministries 
of education are not listening. People are not listening because the education 
system has pretty much failed to train them to listen for innovation, to work 
creatively for more positive futures, and to critically assess and question what is 
really going on. Often, they vehemently shun innovation as a threat and 
demonize those who seek positive alternatives, branding them as infidels, 
traitors,  communists, or whatever term may induce the most fear in the less-
informed populace and justify violence to protect and maintain the status quo. 
More often than not, this system continues to call for more stringent testing so 
that our children can compete in the global market place.  It is this very system 
that undermines and works to erode the very joy of teaching. In such a system 
where test scores are all that seem to matter, teachers more and more are feeling 
disempowered and cynical.  I hear them say, “I only have time for a workshop or 
two a year”, “I don’t have time to teach values”, “I don’t have time to read and 
study for myself”, “I don’t have time to do peace and nonviolence education in 
the classroom”, “I don’t have time to teach or think about social responsibility”, 
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“I don’t have time for activism”,  and most sadly, “No matter what I do, I have no 
power to change the system”.  
What Schools Should Teach
The effect of each individual thought or word is very small, yes; but taken 
together, the effect of our thoughts and images is not at all small. When certain 
kinds of thought and image become a habit, they can become a worldview.  
- Michael Nagler
If we really think about it, it is obvious that the very survival and development of 
the human species on this earth can be attributed to creativity, innovation, and 
cooperation (Reardon, 1994, p.30).  If people had not helped each other, worked 
together, and come up with creative ideas through the ages we certainly wouldn’t 
have gotten this far!  
Very rarely however do we see credit given to the obvious role that cooperation 
has played in our children’s text books. More often than not young people are 
told only of the value of the competitive pursuits of man: armed conflict, arms 
races, and the economic markets to name a few.  The values which are touted as 
desirable are winning, maintaining economic superiority and dominance, profit 
and acquiring at any cost. The victims of this system are cast off as collateral 
damage. Riane Eisler has identified this as the Dominator System. 
Eisler (2002b) argues that in order for human life to flourish, both schools and 
the larger society need to adopt a partnership model.  If we look closely at 
human history, we see that societies that have oriented more towards the 
Dominator Model have organized and based relationships on ranking, a “power 
over” mentality, if you will. But with those societies that orient more towards the 
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Partnership Model, a different governing principle becomes apparent: linking. 
This “power-with” mentality is not disempowering, but empowering. 
Dominator Model
(based on ranking)
- Authoritarian
social and family
structures
- Male dominance
- High levels of
violence and abuse
(Eisler, 2002b)
Partnership Model
(based on linking)
- Democratic
social and family
structures
- Gender Equality
- Low levels of
violence and abuse
Eisler (2002a, p. 169) urges that, “our most promising hope for a more humane 
and environmentally sustainable future is [transforming] dominator mindsets and 
the cultural values they reflect.”
• How about requiring that our children learn to cooperate to make their 
neighborhoods and nations lovely, peaceful places to live and to learn? 
• How about teaching our children to be curious about their world and its 
peoples and to seek out and befriend people who are different and have had 
different experiences than they have in both their own countries and in 
other countries?
• How about teaching that difference is a positive value and one that has 
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enhanced human survival through the ages? 
• How about teaching that men and women are friends and partners in this 
wonderful adventure that we call living? 
• How about teaching our children that hurting others in not acceptable, that 
having the most power is not all that big of a deal! 
• How about teaching our children that nature is something to be wondered 
at and not to be destroyed, and that insects, snakes, and slimy creatures are 
actually all part of the web that includes all of US and that killing any part 
of the web is killing part of ourselves?
• How about instilling hope in our youth by providing opportunities for them 
to seek-out, study, and read about the kind, compassionate, and empathetic 
(pro-social) behaviors that people around the world are engaged in? 
Marshall Rosenberg (2003) offers a vision for the future of education in his book 
Life Enriching Education. He calls for an education which instills in young 
people the ability to create a new social order which values the well-being of 
each person, is “characterized by fairness and equity in how resources and 
privileges are distributed”, and supports life-enriching connections between all 
members of the group.  Rosenberg (2003, p.2) identifies three characteristics of 
Life-Enriching human connection.  
 The people are empathically connected to what each is feeling and needing 
– they do not blame themselves or let judgments implying wrongness 
obscure this connection to each other.
 The people are aware of the interdependent nature of their relationships 
and value the others’ needs being fulfilled equally to their own needs being 
fulfilled – they know that their needs cannot be met at someone else’s 
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expense.
 The people take care of themselves and each other with the sole intention 
of enriching their lives – they are not motivated by, nor do they use 
coercion in the form of guilt, shame, duty, obligation, fear of punishment, 
or hope of extrinsic rewards. 
Life-enriching education structures would facilitate the development of what the 
Dalai Lama refers to as ‘secular ethics’ (in Rosenberg, 2003a, pp. 97-98)
Along with education, which generally deals only with academic 
accomplishments, we need to develop more altruism and sense of caring and 
responsibility for others in the minds of the younger generation studying in 
various educational institutions. This can be done without necessarily 
involving religion. One could therefore call this ‘secular ethics’, as it in fact 
consists of basic human qualities such as kindness, compassion, sincerity, 
and honesty.
In her work Tomorrow’s Children, Riane Eisler (2000, p. 29) articulates three 
goals which include the need for developing whole, caring, engaged people. 
 The first goal is to help people grow into healthy, caring, competent, self-
realized adults.
 The second goal is to help them develop the knowledge and skills that will 
see them through this time of environmental, economic, and social 
upheavals.
 The third goal is to equip people to create for themselves and future 
generations a sustainable future of greater personal, social, economic, and 
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environmental responsibility and caring – a world in which human beings 
and our natural habitat are truly valued and chronic violence and injustice 
are no longer seen as “just the way things are.”
Transforming Teachers
 
What we are, what we do every day has much to do with world peace. If we are 
aware of our lifestyle, our way of consuming and looking at things, then we 
know how to make peace right at the present moment. If we are aware, then we 
will do something to change the course of things. – Thich Nhat Hanh
We expect our teachers to be role models for children. What exactly do we want 
them to model? The basic reality is that teachers have been educated and raised 
in the Dominator System. There are many who have questioned and challenged 
the system at certain points in their lives. Yet once they are in the classroom, 
once they are employed, it is very difficult to challenge the system. Fear of losing 
their jobs, not wanting to “rock the boat”, overwhelming expectations from 
government mandates, administrations, or parents all figure into the tendency for 
teachers with positions to simply go along with the status quo. 
Clearly, what happens in the classroom depends on the teacher. Reardon (1997) 
refers to the teacher as “the very heart of the educational process” (Book 1, p. 56) 
and urges that it is in the pre-service preparation of teachers where we have to 
pay special attention to “the need to nurture the attributes of an authentic and 
effective teacher of peace, tolerance, and justice”. It is in the pre-service training 
programs that young teachers are most full of hope and vision. They want to 
affect their world and have a positive influence on the future and on their 
students lives and they still believe that they can.  This is why they were drawn to 
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the teaching profession in the first place. For those of you who are teaching now, 
think back to that time. Think of the dreams and hopes that you had! Think 
about your motivation for becoming a teacher. We need to tap into this precious 
time and encourage our young teachers to face the challenges in their own 
personal transformation towards becoming more tolerant, more peaceful, more 
just human beings. This involves an acute recognition of the values, attitudes, 
knowledge, and skills that will bring about this desired transformation to a 
culture of peace, justice, and tolerance.  Much too often, teacher education and 
training programs tell teachers what to do rather than encouraging them to 
explore how to BE! 
There have been initiatives which have focused on qualities that we would want 
to see developed in teachers as part of their pre-service training. In Teaching 
Tolerance,  Reardon (1997, Book 1, pp. 56-57) refers to programs and works by 
teachers in New Zealand and UNESCO initiatives that aimed to identify these 
qualities and urged adopting these as basic principles for a teacher education 
program for a culture of peace, tolerance, partnership, caring, and cooperation. 
When facilitating workshops, I have often posed the question to teachers, “What 
do you consider to be the necessary qualities and skills of a teacher of peace and 
tolerance?”, and “What skills and qualities do we need to nurture, encourage, and 
develop in teachers?”. Workshop participants on several occasions came up with 
nearly identical “checklists”.  Below I have drawn from several groups ideas. 
The teacher of peace and tolerance
• is aware that the way that people think and behave is linked inextricably to 
the stories that we are told about the world around us; and thus seeks out 
media that present a more positive image of humanity, that is life-enriching 
Studies in the English Language & Literature    No. 81 December  2017  [pp.137-158]
－ 146－
and empowering, and that inspires work towards making our world a better 
place
• possesses hope and can not only envision positive futures but can also see 
the steps necessary to create positive change
• is an actionist who is intentionally working for peace, justice, and 
environmental sustainability inside and outside of the classroom, in every 
aspect of his/her life
• believes that a holistic approach to making the world a better place is vital 
• is mindful of his/her impact as a role model
• broadcasts from a peace frequency (Diamond, 2003, p. 8-9),  projecting 
and reflecting peace and nonviolence;  and emanating love and respect
• possesses a strong sense of moral justice and works to develop that in 
students 
• engages in the processes which promote peaceful relationships and resolve 
conflicts
• encourages creative responses to problem-solving and is comfortable 
letting students resolve their own problems
• possesses strong nonviolent communication skills (Rosenberg, 2015) and 
models and teaches these to students
• really knows how to listen actively
• involves students, parents and the community in decision making and 
program design
• encourages partnership relations which value cooperation rather than 
aggression or competition 
• promotes hierarchies of actualization and empowerment rather than 
hierarchies of domination (Eisler 2002a, p.212)
• is aware of his/her own biases and prejudices and is actively working to 
overcome and deal with these in a peaceful and tolerant way
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• encourages students to critically explore their own viewpoints and to work 
to develop appreciation for other viewpoints   
• values diversity and engages in and provides opportunities for students to 
experience, learn about, and understand those who are different and to 
celebrate in those differences
• values all voices in the discussion and intentionally nurtures an inclusive 
and caring culture in the classroom. 
• realizes that learning is a lifelong process and encourages students to love 
learning and to be lifelong learners
• is mindful and contemplative and realizes that “becoming” and “being” 
who we are is a lifelong process (not a goal or endpoint) ;  and derives joy 
from witnessing the process in himself/herself and his/her students.
Connecting and Maintaining All of Our Parts
There is so much effort spent on external matters like space travel. But there is 
still quite a big inner space to explore, and it’s not so expensive. – The Dalai 
Lama 
Striving for internal harmony and balance, using our whole selves in living, and 
practicing self-care in order to care for others is important (Freeman, 2006). This 
process of being and becoming fully human requires a constant and deep 
awareness of what is really an inseparable connection between language, 
behavior, feelings and needs, and attitudes and ideas. This involves a vigilant 
focus on nurturing and developing
• nonviolent communication skills
• intra-personal skills
• interpersonal skills
Studies in the English Language & Literature    No. 81 December  2017  [pp.137-158]
－ 148－
• intercultural skills
• and conflict processing skills (See Reardon, 2001)
In her contribution to Working for Peace edited by Rachel MacNair (2006), 
Freeman (pp. 63-72) discusses the work of Virginia Satir (1916-1988) as it applies 
to peace work. If we think of the teacher as activist, then the same logic applies. 
Freeman explains that the primary belief of Satir’s Growth Model is that one 
must be at peace with oneself before making or promoting peace with or among 
others (p. 64). A teacher can be trained in technique and methodology but it is 
the way that the teacher uses him or her self in the process that holds the key to 
her or his effectiveness. Thus it is the self of the teacher that becomes her or his 
primary tool for bringing about positive change (p. 64). 
A very helpful tool to think of ourselves more wholly and to keep ourselves in a 
state of awareness and engagement is Satir’s Self-Mandala. Satir included eight 
parts in her Self-Mandala, Freeman (2006) added the parts of gender and race, I 
have added the part of language. 
Your self-mandala includes your:
1. physical part: your body; the container for all your other parts
2. emotional part: your feelings
3. intellectual part: your cognition, critical thinking, analysis
4. interactional part: the part that’s in relationship with others
5. contextual part: the person-in-the-environment part; the part that’s in 
contact with your surrounding context of time, place, and purpose
6. nutritional part: the food and drink you put in your physical part
7. sensual part: your senses of sight, touch, smell, taste, hearing
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8. spiritual part: the core of your being; the connection with the meaning of 
life; for some, this is known as the soul
9. gender part: how you identify yourself in terms of your gender
10. race part: how you identify yourself in terms of your race
11. language part: the words you choose to use to articulate or reveal what is 
going on with your other parts
Satir urged using the mandala for assessing, strengthening, and enhancing our 
use of self in our work. Freeman (p. 65) modified the self-mandala as a 
framework for a self-inventory for activists. These same questions modified for 
teachers can be helpful for them to periodically explore their satisfaction with 
their parts and their interactions.
1. In what ways am I using each part of myself in my work as a teacher?
2. In what ways am I nurturing or neglecting each part?
3. What contributions does each part make to my work as a teacher? 
4. What happens to each part when it’s stressed?
5. Are there parts I keep hidden when I’m engaged in teaching? If so, what 
effects does keeping these parts hidden have on my work?
6. Are there parts that I overuse or underuse in my work as a teacher?  Are 
there parts I abuse?
7. How can I take better care of each part? How can I nurture each of my 
parts?
8. What resources do my parts offer each other and me in my work as a 
teacher?
9. What kind of whole self results from the way I put my parts together? 
10. What changes do I want to make, either in the ways I use my individual 
parts or in the ways they interact? 
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11. What am I willing to do to make these changes?
The Profound Importance of Self Transformation: Walking the Walk, 
Talking the Talk, Doing the Work
Elise Boulding often spoke of “the 200 year present”. She said
using the 200-year present to talk about changing the world towards peace, 
justice, love, and sharing is the only way to build adequately on what is 
already happening. After all, we are not inventing peace from scratch. 
People have been at it for centuries and centuries.  And to talk about the 
200-year present as something we are present in – you and I – means that we 
have these colleagues and coworkers who link us to experiences larger than 
our own lifespan (Boulding, 1996, p. 38).
When we come together to envision a more creative global culture, we envision 
images of  schools that nurture young people to be active global citizens, who are 
engaged with their communities, who become citizen-learners in their respective 
societies. There is an emphasis on cooperation, connection, and critical and 
creative consciousness. The teachers are involved, impassioned, and are partners 
with their students in the process of growing and becoming and creating a more 
positive future. 
The materials that we expose young teachers to pre-service and the processes in 
which they engage creates this circle of learning and innate understanding that 
has everything to do with educational and cultural transformation. Fortunately, 
we do not have to start from scratch to develop teacher-training materials that 
actually address personal and social transformation.  I would like to suggest 
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three works as a starting point or Level I that complement each other and serve 
to provide learners with an understanding of transformational work, and concrete 
actions that can serve to bring about desired positive change 
 
• The Better World Handbook by Ellis Jones et. al.
• The Power of Partnership: Seven Relationship That Will Change Your Life 
by Riane Eisler
• Nonviolent Communication by Marshall Rosenberg
These resources offer possibilities. It is up to the individual to try things out and 
incorporate “what works” into their daily lives. A course sequence design 
utilizing these three works would be ideal as each offers complementary 
dialogue and practical tools and skills. They all focus on holistic nonviolent 
transformation, justice, and reconciliation and delve into our relationship with 
ourselves; our relationship with friends and family; our workplace and 
community relations; our national, international, and multicultural relations; our 
relationship with nature and the environment; and our spiritual relationship. 
At this point and throughout the curriculum I suggest incorporating a 
contemplative practice component. Each of the above works devotes several 
chapters to cultivating our inner selves - our heart, soul, and spirit - and 
becoming mindful of the wisdom in our hearts. Contemplative practices have the 
potential to positively impact and enrich all of our relationships – with ourselves, 
with others, and with the world around us. The Center for Contemplative Mind in 
Society, a non-profit organization which works to integrate contemplative 
awareness and contemporary life, to help create a more just, compassionate, and 
reflective society, notes the following benefits (http://www.contemplativemind.
org/practices/practices_matter.html)
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Transforming your relationship with yourself:
• Generating an overall sense of calm and well-being 
• Managing your stress and its impact on your body 
• Deepening your self-understanding 
• Sharpening your focus, concentration, and insight 
• Upholding your core values in your personal and professional life
Improving your relationships with others:
• Enabling you to treat people with compassion and wisdom 
• Helping you to see conflicts from different angles, opening up creative 
possibilities for problem-solving and resolving disagreement 
• Improving your listening skills 
Enriching your relationship with the world around you:
• Increasing your global awareness and appreciation for the interconnection 
of all life 
• Developing the ability to question, explore, adapt to rapid change, and deal 
with complexity
The Center for Contemplative Mind in Society’s website (http://www.
contemplativemind.org) offers a wealth of information, resources, and programs 
which explore and promote the effectiveness of contemplative practices. In my 
own search for holistic connection, I have found the following three particularly 
helpful and meaningful
• Wherever You Go There You Are: Mindfulness Meditation in Everyday 
Life by Jon Kabat Zinn
• Creating True Peace: Ending Violence in Yourself, Your Family, Your 
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Community, and the World by Thich Nhat Hanh
• The Book of Awakening: Having the Life You Want by Being Present to 
The Life You Have by Mark Nepo
☯
For a Level II, complementary works that I would recommend which delve more 
deeply into mindfulness and contemplative practice, transforming education and 
social mindsets, teacher training, methodology, and technique; and offer concrete 
classroom activities, actual blueprints for reform, and deal directly with teaching 
tolerance are the following - 
• Coming to Our Senses: Healing Ourselves and the World Through 
Mindfulness by Jon Kabat-Zinn
• Contemplative Practices in Higher Education by Daniel P. Barbezat and 
Mirabai Bush
• Everybody Present: Mindfulness in Education Nikolaj Flor Rotne and 
Didde Flor Rotne
• Life Enriching Education by Marshall Rosenberg
• Mindfulness for Teachers by Patricia A.Jennings
• Mindful Teaching and Teaching Mindfulness: A Guide for Anyone Who 
Teaches Anything by Deborah Schoeberlein David
• Teach, Breathe, Learn: Mindfulness In and Out of the Classroom by 
Meena Srinivasan
• The Way of Mindful Education: Cultivating Well-Being in Teachers and 
Students by Daniel Rechtschaffen
• The Mindful Education Workbook: Lessons for Teaching Mindfulness to 
Students by Daniel Rechtschaffen
• Tolerance: The Threshold of Peace (3 vols.) by Betty Reardon
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• Tomorrow’s Children by Riane Eisler
• Tomorrow’s Children: Partnership Education in Action  DVD
• Partnership Education in Action by D. Bucciarelli and S. Pirtle. 
• Speak Peace in a World of Conflict by Marshall Rosenberg
• Working for Peace: A Handbook of Practical Psychology and Other Tools 
by Rachel MacNair
☯
As a Level III, I would recommend all of Nel Noddings works but particularly 
Critical Lessons: What Our Schools Should Teach (2006), because of the focus 
on critical, reflective thinking that ought to be encouraged in both schools and at 
all levels of society. This work spirals very nicely back to Level I works in that 
examining how we learn; the psychology of conflict and violence; what it means 
to make a home; how we relate to other people, interpersonal and community 
relationships; parenting and growing young people into caring, engaged adults; 
our connection and responsibility to animals and nature; the mass media, 
advertising, and propaganda; work and choosing an occupation; gender; and 
issues of justice, equality, and equity, provides the opportunity to critically assess 
how we are socialized and understand the forces that work to maintain the status 
quo or Dominator mindset. The primary reason that I recommend this as a Level 
III is that Noddings delves deeply into philosophy, ethics, and morals when she 
discusses education and school reform. Viewing an ethic of care for self, intimate 
others, global others, nature and the environment, and human made things and 
ideas as essential to establishing the conditions and relations that support a 
culture of peace lies at the very core of Noddings work. Once learners have 
realized that “becoming the change” is not only doable but they are doing it, 
revisiting the philosophy of action, and critically examining the effect of positive 
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action, serves to strengthen the resolve to expose the destructive nature of the 
Dominator mindset (Bully Mentality) and to work to make it obsolete and 
unacceptable. Empowerment, connection, intentionality, involvement, and 
inclusiveness, are all at the very heart of action for creating a kinder, gentler 
social order. 
All of the materials mentioned above work very well in a cooperative classroom 
and lend themselves very nicely to cooperative techniques.  The content is 
organized and presented in a holistic, integrated, and interrelated form; learners 
work together to seek understanding and work to build both individual and 
communal knowledge;  and share their experiences in their individual 
transformation process. Such content and process emphasize both the uniqueness 
of the components of the content and the capacities of the individuals in the 
process, in ways that orchestrate these differences for the benefit of the whole 
and the mutual enhancement of all. It is lovely to witness.  As each member 
grows to care for others in the group they gain experience and skills that will 
enhance their relationships throughout their lives. It is the small changes such as 
these that will make a lasting impact as we work toward individual, social, and 
cultural transformation AND overcome bully mentality once and for all. 
I would like to leave you with this Native American Cherokee legend told many 
times around the Sacred Fire…
The Two Wolves Within
An old Grandfather said to his grandson, who came to him with anger at a 
friend who had done him an injustice…
“Let me tell you a story. I too, at times, have felt great hate for those who 
have taken so much, with no sorrow for what they do. But hate wears you 
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down, and does not hurt your enemy. It’s like taking poison and wishing 
your enemy would die.
I have struggled with these feelings many times. It is as if there are two 
wolves inside me: one is good and does no harm. He lives in harmony with 
all around him and does not take offense when no offense was intended. He 
will only fight when it is right to do so, and in the right way. 
But… the other wolf… ah! The littlest thing will send him into a fit of 
temper. He fights everyone, all of the time, for no reason. He cannot think 
because his anger and hate are so great. It is helpless anger, for his anger will 
change nothing. 
Sometimes, it is hard to live with these two wolves inside me, for both of 
them try to dominate my spirit.”
The boy looked intently into his Grandfather’s eyes and asked, “Which one 
wins, Grandfather?”
The Grandfather smiled and quietly said, “The one I feed.”
☯
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